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What happens when we invite 
youth and teachers to use
THE ARTS as a means of 

WORKING THROUGH 
their responses to a text about 
GENDER?



ADDRESSING INJUSTICES

Context
Five year participatory action research project involving 150 
students and 100 teacher candidates as partners in co-
constructing curriculum for five young adult novels that 
explore issues of identity, culture, and power

Methodology
• Critical practitioner research (e.g. Cochran-Smith & Lytle, 

2009; Simon & Campano, 2013; Simon, Campano, Broderick, & 
Pantoja, 2012)

• Youth participatory action research (e.g. Cammarota, 2011; 
Cammarota & Fine, 2008; Tuck, 2009)



Generating lines of inquiry
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Reflecting on our experiences of transition



Reflecting on our experiences of transition



Reflecting on our experiences of transition



Reflecting on our experiences of transition



Co-constructing literacy curriculum



Responding in and through art



Documenting the process through filmmaking



THEORETICAL FRAMEWORK

Reading the wor(l)d ! Problem-posing education (Freire, 
1970/2005)

“Queering space” (Airton, 2014; Meyer, 2007) and anti-
oppressive education (e.g. Kumashiro, 2002; 2010)

Critical literacy (e.g. Janks, 2010) and collaborative design 
(Broderick, 2014)



BEAUTIFUL MUSIC
FOR UGLY CHILDREN
Kristin Cronn-Mills (2012)



One connection, one question, one surprise



One connection, one question, one surprise

“So what did we 
think of the book 

everybody?”

“I didn’t enjoy it
so somebody else 

go.”



One connection, one question, one surprise

“Are we allowed 
going off the 

sheet?”



One connection, one question, one surprise

“I felt like if the book was 
trying to break free of 

stereotypes […] why make a 
character that’s so 

stereotypical?



Collaboration and resistance

Maya: We like to smash things!

OISE: I don’t think violence is sending the right message.

Sabrina: Boxes, no, we’re breaking the boxes, we’re 
breaking the boundaries.

Adi: That’s a good question. We’re supposed to [be] like a 
safe space, not breaking…



Collaboration and resistance

Maya: Let’s go with the book cover, and we should like 
change the back.

OISE: I added it. I added it to the list!

Adi: I like the music video though.

Maya: No, we have to make three projects for this.



Collaboration and resistance



The music video
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Multidimensional a-sides & b-sides



Risk and value

“It just ended up 
going a way I didn’t 

see it going. And I just 
find it hard to deal 

with that.”



What is the value of inviting risk and conflict 
as educative resources?

Collaboration 
& Conflict

How do we get comfortable reading 
resistance as a form of inquiry?

Resistance & 
Inquiry

What changes when we regard gender as a 
verb rather than a noun?

Gender as 
Verb

What sort of ongoing intellectual and 
pedagogical labour is involved in queering 
curriculum?

Queering 
Curriculum

IMPLICATIONS
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